Pilot School: Henry’s transcript

A: Interviewer 1 B: Interviewer 2 C: Henry

Doreen: Can you give us your name?

Henry: Yeah. Henry.

Doreen: And the number of years as Principal in this school?

Henry: One and a half.

Doreen: Okay, you number of years as teacher? In a teaching...in education service?

Henry: In the education service...I didn’t count...since 1995.

Doreen: Since 1995.

Henry: So is...

Doreen: Almost 15 years. And the number of years as a curriculum leader? As a

principal.

Henry: As a principal, previous school was 7 years. So, one and a half....so eight and

a half.

Doreen: Eight and a half. So, can you give us a brief description of your job

responsibilities?

Henry: Um...actually for principal would be everything about school, I supposed.
Yeah...and I think the difference between here and in Singapore will be that over here
we will have to manage uh...even...even the human resource and the finance part of
the school operation...yeah...whereas in Singapore, usually the financial part and the
human resources are to be kept by the ministry, but here everything you have to

manage it.
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Tracey: So, in that way, it’s like an independent school.

Henry: Um...

Doreen: This would be like independent school in Singapore.

Henry: Yea, but even independent school, there is XXX2:27 given to you by the
Ministry of Education, (Tracey: Right.) whereas here it’s totally zero. So, it’s totally
about the income from fees. (Tracey: I See.) It’s...

Doreen: Could you tell us a little bit about your teaching background? The subject

that you have taught, what you have taught, the previous schools...

Henry: | was trained as a teacher for Physics and Mathematics, so my teaching
experience will be the subject of Physics, um...spent 4 years in Serangoon Junior

college. So, there will be my teaching experience.

Doreen: And then after Serangoon JC?

Henry: After Serangoon JC, | went to Ministry of Education, the research and
evaluation, so that was the scoop there would be more on the evaluation of the
national policies and administrative. Uh...and also in terms of um...studies, say for
example, when it comes to PSLE exams, one thing that every year the ministry need
to do is to...is to do test equating to make sure that the standard of the paper from one
year to another is roughly equivalent, so we have to run massive detailed analysis
based on certain anchor samples to make sure that...you know to parallel equate
between the performance in this year’s PSLE and last year’s and therefore to decide
on the cut of points for the different grade boundaries. So, that was something that we
do...and um...my branch was also in charge of administrating the teams study. So
that was something that we involved as well as the country’s administrator. (Doreen:
Yes.) Yes. So that was something that we run and we coordinated. So that was the

experience.
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Tracey: And following that?

Henry: Following that, then in 2004, | was posted to Chung Cheng Main High, as the
vice principal. Um... for a year and a half. Then after which | attended the LEP in
NIE. Then followed by principal in Chungfu School, which is a primary school, in the

Asian area. And then, after that, here.

Doreen: So, would you consider yourself to have had an international background?
Henry: Not really, not until I was here. Yeah.

Tracey: Can you tell us about why you were posted here?

Henry: Why I was posted here...

Tracey: How did you end up here basically?

Henry: How do I end up here...Okay...um...the previous principal, Madam Mak, was
um... my vice principal when I was teaching in Serangoon Junior College. So,
um...so at the end of the staying here, she felt that she should also actively source for
her replacement. So, she felt that | could perhaps come over here. So, she
recommended my name to the Ministry of Education, and they evaluated and felt that,

okay, this is an acceptable arrangement. So, so they sent me here.

Doreen: So, it was not really an opening posting, so it was kind of a...because Madam

Mak asked it.

Henry: Uh...when it comes to principal posting in the Singapore context, there is no

open posting. So, everything is decided by...centrally by the Ministry of Education.
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Doreen: So, that’s why I asked. We mean that the ministry just centrally posted you in
here, it’s not that direct posting formula. It’s because Madam Mak was sourcing for

another principal.

Henry: Yeah, so it wasn’t so much that the ministry went through the criteria and

thought that I was able to do it, it’s because there was a recommendation.

Doreen: Right.

Henry: Yes.

Tracey: How do you like being the principal here in this school?

Henry: It’s challenging.

Tracey: Challenging?

Henry: Yeah. Uh...frankly speaking if | know, you know given a choice, probably

would have a better-off staying back in Singapore. (Tracey: Oh...) Because it’s

tougher, it is tougher here. Yes. So... it is challenging.

Tracey: It’s a new environment. But it’s also, I guess it’s also something that about

just staying in a new place...so, how long is your contract?

Henry: Um...the official contract signed is for 5 years. (Tracey: Okay.) But generally
principals would you know, so far in the past, all the past principals did at least 6
years here. So, likelihood would be that, probably staying 6 years if not more.

Tracey: Okay.

Doreen: So, when you hear the phrase, “global education,” what comes to your mind?
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Henry: Um...for me, my interpretation will be that, uh...it’ll be about educating
students to be able to face the world. Yeah.

Doreen: Can you extend what you mean by face the world?

Henry: Um...Face the world would be that to understand what are the global
challenges. So, understand that, um...a lot of perspectives...um...will look different
from the global angle as compared to a local angle. And that for most of us, |1 mean,
uh if our exposure is only within the local context, and we are not aware of what the
rest of the world is experiencing of thinking about certain issues, then, then our
worldview would be very much limited. So, global education to me is about educating
them to know what are the other perspectives and what are the thing happening in
other parts of the world, so that their worldview will be a lot wider, so that’s one
aspect. And also to know that in terms of competition, it’s not just within the local
pool of people, that the competition right now is global. So, so a lot of things you
have to see it from a much more macro point of view than just...just the local
perspective which...which we tend to be trapped into, because when we live, I mean
what matters in our lives would be the local context. Whatever it happens in the world,
sometimes really have very little bearing on what happens to our life, our everyday
life. So, it’s very easy for us to be trapped in the local perspective and that the global
perspective would be something that we have to do is to engineer it into the way we
teach our students.

Tracey: We have here some photos, for you to look at.

Henry: A test.

Tracey: It’s like a test. We would like you to look at these photos, and think, given
what you understand about global education, can you choose three photos that best

capture your definition of global education.

Doreen: Can you see that? Just treat that...things capture your understanding...
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Tracey: Your personal understanding of global education.

Henry: Uh...okay.

Tracey: | will just clarify a bit. (Henry: Yes...yes...) The first part is choose three that
captures your personal understanding. (Henry: Okay.) And later on, we want you to
think about the three that would capture what you think the school understands as
global education.

Henry: Okay.

Tracey: Okay? So, first, you have to capture your personal understanding.

Henry: I’1l choose this one.

Tracey: The environment, photo 7.

Photo 7: The environment

Henry: I’ll choose this one.

A. Photo 16. Democracy and the occupying movement.
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Photo 16: Arab Spring and Occupy movement

Henry: I’1l choose this one.

Tracey: Photo 5, poverty in inequality. Okay.

Photo 5: Poverty, inequality

Henry: I...okay.

Tracey: Let’s start further.

Henry: Can?

Tracey: Can. Can | borrow these?
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Henry: Yes, yes, yes.

Tracey: Okay. Mr. Pek, tell us more about this. You say that these photos capture
your personal definition of global education. Can you say more about why you chose
these photos?

Henry: Um.. first of all, this is about poverty and inequality. (Doreen: Yeah.) And |
think for many our students who live in Hong Kong or even in Singapore is that they
are not aware how fortunate they are to be living in...in these two cities. And that
awareness of...of the poverty and inequality situations in other parts of the world
would be important in terms of putting things in perspectives. Sometimes | think our
youth, when they grow up, they are unhappy with certain things. But they don’t quite
see that, whatever they are unhappy with, sometimes, compare to what other people
are suffering in other parts of the world, it’s actually insignificant, and that they need
to see that perspective and therefore to appreciate their lives in whatever that they
have even more. I think that is something that I feel it’s important in terms of
educating the young. Um...this one here, in terms of XX(12:56) and the occupying
movement. Um...I supposed I’'m not so much about the subject per see as in XX or
occupying movement. (Tracey: Right.) But more of that concept of the importance of
governess, of politics uh...in our lives as a citizen...about that participation, that
awareness that interest, and the willingness and ability to one to ship it for the
betterment of the society. I think I’'m see that...that’s the thing that comes to my mind,

not so much about the subject, but more on those aspect.

Tracey: Participation.

Henry: Participation, yes. And also active shaping. (Tracey: Active shaping.) | think
the other part about my own thinking about young people these days is that,
sometimes they complain, they are not happy with things, but there is not enough
action from them. There is not enough understanding. | supposed with this, | might
want to jump to the recent incidence in Taiwan about the students occupying the

legislation (Tracey: the legislation...yeah...). Yeah, so, that to me, um...they might
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have been reason why they are doing so, but in terms of, I think some of the
newspaper will even say that and I agree with that, it’s a little bit extreme, it’s a little
bit extreme about how they do, ‘cause I think that you know that kind of...it’s my
own interpretation and I might be wrong in terms of saying in this way, but | feel that
sometimes if the students, if they, if they look at the things a little bit from more nave
and close-up perspectives, then that would result this kind of things happen in the
society. And that was something I feel...something is not right in the way the use of
being educated. (Tracey: Okay.) And I think there is importance as being educators as

we want to be very careful about what kind of values we teach them.

Tracey: So, participation and active shaping, but not too radical.

Henry: It’s not about too radical, it’s about understanding deeply about the issues on
hand. (Tracey: Okay.) Yeah..

Doreen: It’s informed activism.

Henry: Yes, informed activism, and understanding. Because a lot time...I mean of
course there are governments who are you know, incompetent, and you know, just
playing useless...but there are also a lot of time whereby the policy makers actually
have quite of things they have been juggled and balanced before a certain policy
being made. So, well, certain policy might not be very um...very popular to the public,
but people need to be able to see why such unpopular policy needed to be made.
(Tracey: Okay.) And people must be willing and say that, ‘well, okay, it’s not popular,
it’s inconveniencing me, it’s...maybe costing me more in terms of my expenses, but if
it’s necessary for the society to survive or to move forward, I think that’s something
that they need to be able to see. (Tracey: Cool.) So, that’s that. And for the
environment, would be, I, this again personal, would be that, um...I mean the earth
that we are living is very beautiful, and | think sometimes people forget about the
beauty. (Tracey: Yeah.) Back in Singapore, | used to cycle around the island every
weekend, and sometimes when the weather is right, when we’re cycle along the
Changi road, there would be that rare of morning sunlight that penetrates through the

clouds (Tracey: Yeah.) and the kind of golden light that is everywhere, and it’s really
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beautiful. So, that is something that | appreciates, and therefore, this whole thing
about what the whole thing that we‘re doing in terms of development, in the name of
development, that is um...causing harm to the environment. It’s something that we
need to be aware and be actively doing something about it, so, like we cycling, the
awareness about not wanting to create too much rubbish because they cannot be got
away of easily, I think so that...I think it’s something that | would like the youth to
also learn about that, and the importance of that. You know, how our lifestyle is
affecting the earth and how some of the beauty that we are seeing that they might not
even be appreciating enough, it’s going to disappear before that you even learn how to
appreciate it. So, these are things | feel very important for our students to learn.

Tracey: Okay, why don’t we now shift...oh, do you want to ask some questions?

Doreen: No.

Tracey: The second stage is, I’d like you to work again with these photos.

Doreen: Which means include these.

Tracey: This time, we would like you to select the photos that you think best represent

global education in this school as conceptualized in this school.

Henry: As conceptualized in this school. It’s not the intended one, right? It’s what

is...what has been implemented?

Doreen: What’s been done in this school?

Henry: So, of course this one will be. It might not be intentional. (Doreen: Yes, yes.) |
supposed, maybe one about this, okay. Only three right? (Tracey: Um.) (Laughter) Oh

dear, I want to select more than three...but...I'll just go for this.

Tracey: You can tell us the other contenders later.

10
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300 Henry: Yeah...

301 (Noise)

302

303  Tracey: Okay, you chose photo 13, 17 and 6. So, why do you say, why did you select

304  these photos to capture how global education is conceptualized in this school?

305
Photo 13: International certificates and world-class standards
THE TOP TEN PISA Reading Scores, 2009; Difference Between US
d and Top Scoring Country in Percentials of SES
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Photo 17: Science & innovation
INNOVATION
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Photo 6: NGOs

=1 for Humanity

Henry: Yeah, I’'m not so sure whether I’'m answering the question correctly, in terms
of how global education is conceptualized, because we...yeah. I’'m not so sure how to
make up the word conceptualized. But I’'m selecting these three pieces based on my

understanding of how the students here will see what global education is all about.

Tracey: Okay, that’s close to what we want.

Henry: Yeah, that’s now I see it. These are...to me...um...very obvious and clear
messages that they go through the education here, they would definitely see it and
wouldn’t miss it. So, I’'m selecting as in I’'m quite sure that the students understand
these. (Tracey: Okay.) And if these are the aspects of global education that you have
listed here for me to select, then I’m saying that, I'm quite sure that our students

understood what these three are about.

Tracey: Okay.

Henry: Yeah. So, IB definitely, because I’'m taking the IB exam, so, it is that. It might
not be about how IB is that global education or teaching the international mind. And
well, of course, I mean it’s something that about we, you know the teachers would tell
them about what IB’s all about, the philosophies and things like that how much of it
deemed the lights, I’'m not quite sure, but at least the name itself and what IB aspire to
do in terms of the plan of education, | think that is something most of us should at

least have a little understanding. So, science and innovation, it’s because, it’s part of

12
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the curriculum. And of course for that, I could very well choose poverty and
inequality which is again part of the content syllabus that they definitely will have.

Tracey: But why are you...

Doreen: I mean poverty and um...

Henry: Inequality?

Doreen: Inequality, would you say that it’s all the students...

Henry: No, it’s not all. (Doreen: Yeah.) But this is an aspect. So, that’s why I'm
choosing this as a representative. But I’'m choosing perhaps, what is in my mind
is...I'm seeing these as um...as content matters...content matters and coverage.
Um...that they would have, I supposed if we do it well, um...science and innovation
are the things that we drive progress forwards. And then particularly, I think in the
Hong Kong context is that, there’s generally still a sense of focus and preference in
terms of the science subjects. (Tracey: Right.) And mainly in the science areas...so I
supposed that’s why I choose this, and innovation is perhaps the part that...that would
also include other aspects that might not be so science. (Tracey: Yes.) But it still part
of the innovation and trying to creature what you already know and then...and create

something new.

Tracey: Can | go back to photo 13, do these other images in this set resonate with you,
we listed down like the most competitive US, would universities, and then here, this
one also supposed to represent international (noise). Do these images resonate with
what you think? Global education as how to define the conceptualized in this school?

Henry: Again, for me | would look at it as more on how a student is seeing global
education, not | agree with them. But this will be what they are experiencing and what
at least the general culture within them is what global education about. Global

education is about being able to have access to these top universities.

13
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Doreen: Would you say that it’s not only the students who share this...

Henry: Even the parents, and perhaps some of these mentalities were shipped by the

parents. To some extent, even the teachers as well. That’s how they think.

Doreen: That | just shift the question a little bit because you asked the intended and

the enacted curriculum. (Henry: Yes, yes, yes.) So, if it was up to you, because you

are the curriculum leader in the school, how would you...uh...which three would you

bring in to represent global education as the intended curriculum?

Henry: Intended. Okay, so | have to move this.

Tracey: Yeah.

Henry: Okay.

Tracey: If I had a choice...

Henry: If [ had a choice...

Tracey: What you...

Doreen: And then within the constraints of the school because | maybe already saw

your personal view.

Henry: Yeah. So, in fact, to me, I would very much choose back...

Tracey: We didn’t discuss this one.

Doreen: Oh, okay.

Henry: Yeah.

14
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Tracey: You’re not coming back for this first?

Henry: We will come back to this first.

Tracey: Yeah.

Henry: Okay, I supposed again it’s about a very explicit message to them about past
of the CAS, that they would have to work with the NGOs. (Tracey: Right.) So, | think
to the CAS, and maybe I think the CIP process, | think most of our students in their
lives in this school, they will understand what NGOs is all about. And then this is

operation in Hong Kong, and if not even in Cambodia where the...

Tracey: Okay. XX (25:37) requested you to...

Henry: Yes, she picked to choose what would be, how | would want.

Doreen: Within the constraints of...the Singapore International School.

Henry: Yes. Um...within the constraints...okay those are personal. Within the
constraints of an international school, I suppose I would choose something that...okay,
I’ll have this. Um...I’ll go for this. And I would choose this to represent...these three.
Okay. So, | choose back the photo of the XX and the occupying movement. | think
my own personal belief is that the active...I think for me, it’s I’'m very much feel that,
I want my students growing up um...having that concept about them as an...playing
an active part in the development of society. And how their action should not just
bring about personal benefits, but they bring betterment to the rest of the society. And
if there is something that |1 would want to do that, | mean doing that is important, and
it’s not just about the society, as in the local society, but if they are good enough to
even bring about the betterment to the rest of the community as well. So that’s
something that I would strongly choose. Science and innovation, again, um...now, my
different perspective that it’s not just as science as something that the parents
um...are choosing um...kind of like...from the humanities, but more of like I look

at...um...very fascinating to me. I supposed it’s about science and technology and

15
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innovation being that important driver to drive society forward. And therefore, if I'm
saying that for this school, we are trying to, we are trying to educate young people to
be able to lead Hong Kong uh...or maybe even Singapore, to...to kind of like march
forward in this road. | feel that science and innovation is important. (Tracey: Yeah.)
Without science and innovation, you’re not creating new things. You’re not creating
values and therefore if there’s none of that, then the survivors in this society in this

global context will be very much affected. So...

Doreen: So, how do you see science and innovation as creating them?

Henry: Um...science...okay, so, in terms of science, okay...innovation, definitely, I
mean innovation going beyond science or even the non-science innovation to me is
important because you create...you create, okay I supposed I’'m gonna put it this way,
you create values um...in a very transactional way that is valued by others, and
therefore you have something that you can bring forth on the negotiation table. I mean
the reality of global society is that if you are nothing, you cannot control anything to

the global community you will be left out.

Doreen: Okay, value in that sense.

Henry: To value in that sense, that the Hong Kong must have something, and
Singapore must have something that the global community value, and for the whole
year, Hong Kong can do this. Okay. (Tracey: Right.) That’s include then, in our
conversation.

Tracey: Does that can...does it also link to what you’ve just said about...

Henry: Yeah, but some people can be very active but yet, there’s nothing inside, be

concrete. So...

Tracey: So, it may be the socially responsible type of innovative thinking.

16
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Henry: And I supposed that’s why here maybe, I’'m also influenced by the reading
about...how say, for example, um...United States is very concerned about um...the

kind of students registering PMET something like that, the professional...

Doreen: The professional, the management professional, technological...

Henry: Yes, something like that, the technological part, they’re worrying about how

uh...increasing...they’re not seeing enough of their students persuading...

Tracey: Science, technology, engineering and mathematics.

Henry: Yes, science, technology...STAM. So, so, and I think it’s that particular
worries stands from that beliefs about how science and technology is the one that is
creating values. If you don’t, if a society cannot progress or hit very high in that area,
your competitiveness or your voice in this global community might be diminished. So,
that’s how this... I think it’s self-actualization, this will be something that | have not
choose before. For me, in the school context, it’s about, in today’s world, it’s about
who we are, um...what is our relevance, what is our angle in this world. I think it’s
something whereby we have to, we have to ask our students to, to keep thinking, I
don’t think there is a right or wrong answer about that, but I think it’s important for
each individual to always think about who we are, and what is it there you can do or
should do in terms of your position in this school. Yeah, in relation with all the rest,
all the things related to you. So, if you say Hong Kong, so Hong Kong has a mix of
both the Eastern culture and Western culture. So, then for them, their identity, who
they are, do they see themselves associating more with the western culture? And what
is the implication of that? Or do they see themselves as more associated with the
eastern culture? And what is the consequence in there. Or do they see themselves as a
unique lamb of both. And what is them for looking up from that kind of notion. And |
think different people might take different views on that but it’s something that by
there to keep thinking about it by themselves. And as they go on in their life, I think
all of them will have very different life experiences, depending on what they are, it

will shape them differently. But I want them to...to have that awareness and to

17
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continue and keep on thinking about it as they leave the school and go to workplace
and live their lives. And I think that something that | feel is very important.

Tracey: | like that, their identity and their reflection of who they are. (HENRY: Yes,

who they are.) Um... Do you notice that what you chose for the three different tasks

were different from each other.

Doreen: Even your explanation.

Tracey: Yes.

Doreen: Even though two or them are the same.

Tracey: Yes.

Henry: Yes.

Doreen: The explanation is...because it’s from a different angle...

Henry: From a different angle. Yeah...so, yeah.
(Noise)

Tracey: | just want you to say more about what you think the students, the kind of
education they experience here, what they...that taught to them here, it seems to be
quite utilitarian. Is just too utilitarian, you saw the examination-oriented, the 1B,

okay...

Henry: So, there was a gap, between the ideal of what we aspire what education to be,

and what we are or the students are experiencing in reality, and that...

Tracey: Where does that come from? Who’s defining that for them?

18
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Henry: Multiple factors, I mean the Hong Kong community’s aspiration, and the
general beliefs, so, um...yeah. And how teachers, it might not be our fault, but maybe
they’re going through different schools that might be more utilitarian in nature.
Um...I, myself, may have been brought up that way, yeah. So, it’s a mixture of all
those factors.

Tracey: How do you feel about that? How do you feel about what you presume as a

gap between your ideals and that the students are experiencing in this school?

Henry: I feel...of course, the feeling will be, that’s more that we can do to improve

the way we teach them.

Doreen: So, | mean questions and then I supposed from what we have been hearing,
we can assume that for you, you think that global education should be a key

component in the curriculum in this school?

Henry: Um...key component...Okay, I’'m not sure whether I would say it’s a key
component or whether I should say that it should be at the centre of the...of what

education is about.

Doreen: So, you believe it’s at the centre.

Henry: Yes. It should be at the centre, it should not just be a component. (Tracey:
Right.) It should be at the centre. Of course we need to define...so that it is...well

positioned.

Doreen: So, can you tell us a bit about the school’s global education programme? IS

there a global education programme?

Henry: Yeah...is there a global education programme. Um...In a more...say...more
concrete...from a more concrete angle, of course we can say that oh...there is this
aspect of the curriculum that we have, you know, we have global perspectives, we get

them to do CAS, so these are elements of global education that are definitely existing
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in this school. Um...But if you ask me whether I see global education as being placed
at the centre, then I would say that...um...we still have some ways to go. Yeah, we
still have some ways to go. And it’s not easy, I suppose I’'m not even sure if the

school one day, will be able to place it at the centre.

Tracey: Why do you say that?

Henry: Um...to me, it’s complex, it’s complex. So, if you say about the self-
actualization and self-identity, to say that, oh we’re doing very well and you know,
we... all our students know very clearly about you know, what is self-actualization
and identity. I think I don’t know, I really feel that I would never be confident to say
that. It will be a journey that we’ll be always trying to move in...every student will be
different, some will be able to see it clearly, but there will be others that will have
their own journey of struggles. And at the end of it, before they leave the school, they
are still not very sure of who they are. Um... so to say that we arrive at that position
whereby this is at the centre. I don’t know, I would not be so presumed as just say that
we will be able to reach that. But it will be something that it is meaningful and we
should be march into that.

Tracey: So, can you tell me more about the curriculum that your school follows? How
that this curriculum become the basis, in terms of global education, okay? What do

you think...

Doreen: What you mention global perspective...

Henry: Um...those...I mean the way why the school has all these elements right? I
was...well [ hope I’'m being fair to whoever they have creating all these things for the
school. They really stand from a very utilitarian consideration. Global perspectives is
one of the subject that’s being offered by Cambridge. So, so it’s something whereby
we feel that, okay, it will broaden the students’ education in terms of one of the
humanities subject. (Tracey: Right.) And so, we included that. And it will be helpful
in terms of getting the students’ understand all these perspectives or ideas they have

to struggle when they are in IB, so it was introduced um...CAS as one of the
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components of the 1B, so we need to have it. So to me, a lot of things that existing in
this school, I don’t think it stands from just a purely idealistic notion about okay, what
belief of global education we should have, so this is what we have, but whether we
are being influenced by...oh, this is the examination board that we are...you know to
employ in the examination, and these are the requirements that we have to fulfill, and
therefore we do this. So, | think that is the reality of the education field.

Tracey: Okay, the next three questions may seem similar, but we’re trying to get at
the ones of global education. Would you consider this school to have a “global focus”

and in what way?

Henry: Um...if we talk about extent, I would say that to some extent, we do have the
elements of global education. Um...very simplistically, just based on the subjects, and
the components that they need to do, they will have some perspectives about what
global issues are and what is global issue...so to me, to a certain extent, there is a

focus there.

Tracey: Okay. So, if you look at the school’s programme, uh...in what ways does it
attend to global awareness, or is there even any programme that would attend to

global awareness?

Henry: Um...a few angle, of course global perspectives the subject itself is one, so
that’s a very simple. In terms of the CAS perspective, we get them to do the
community work um...reaching out to the society...to me it’s the first step of that
global education that they should have is that...um...they start by looking beyond
themselves, beyond their own family, beyond their own school, do you get the
community? And I think that is the first step and then they...later on when they go
overseas, is then to see that okay, what else is happening in the rest of the world. So |

think that CAS do give them that perspectives of what global issues are about. Yup.

Doreen: So in that sense that will be the programme because that was part of the

school curriculum. (Henry: Yes.) What about the ones they...you know they’re
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having the technical...they asking them to donate IT part staff, you know collecting

money, is that a programme or are those like one of the things...

Henry: Those are the programmes, those are part of the community work. So it’s

about reaching out, helping the community, knowing what the community needs.

Doreen: So, where does it for...the school organizational framework, when you say

it’s a community work?

Henry: Um...it’s kind of like ...experience?

Doreen: So, who kind of like oversees this? Which department oversees this?

Henry: Um...we have CIP coordinator and CAS coordinator, so it does have people
overseeing it, yes, there are organization wise, there are people who oversee the
running of the programme like that. Yes, well, beyond that, I mean curriculum here
would be that one thing, | mean, in term of couple of thing, we can have them in place,
will be about how humanities department is doing and also discussing about how, at
least, at the lower secondary, I mean the perspectives...the Singapore perspective tend
to come in a little bit stronger. The rest in time to come, we may even put in more
Singapore perspectives, and that Singapore perspectives will be in one way trying to
get students to look beyond the Hong Kong angle. (Tracey: Right.) I think our
students here are more Hong Kong centric, I think them to look at the Singapore...so
we need to make that...how to say...the Singapore element in whatever part of the
curriculum, to be something that is relevant to them. So, it’s not just studying the
Singapore per se, but how using Singapore as a case studies then you develop the
skills to then look at other parts of the world. And that is something that we have do at
the primary school site, whereby for at least this year, when we are doing the ME
events, the racial harmony day, total...total defense day, they bring in the...other
countries’ perspectives, about what racial harmony is all about. So, we have
um...teachers from the States to talk about what discrimination is like in the States,
and then we have of course Singaporean talked about why racial harmony is that

important in Singapore. So, we have Hong Kongers come to talk about their own
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angle other discrimination in Hong Kong society. So, at the primary school angle, that
kind of event and that kind of way of bringing perspectives to me is also helpful to

shape the students in terms of thinking beyond your immediate circle.

Tracey: That’s a lot about global awareness, but what about global issues, do you
think that that phrase apply to you? Your global education programme, does the

school place importance on global issues?

Henry: Um...in....in certain ways, yes. So, in History, when we talk about...okay, I
mean global issues, | mean if we say that in History, they study a whole course, to me
those are global issues. They might not be very current, (Tracey: Right.) yeah, but to
me, they are still global issues that we talk about. So, in terms of literature, when they
select text, | think they always talk about the social context of the story, what
happened in the society from this story was based on, and that kind of issues can
brought out and discussed. So, even in primary school, the text that they have selected

for the literature studies was all about these. (Tracey: Right.) Yes.

Tracey: We have another task for you to do.

Henry: Okay.

Tracey: Okay, looking at these expectations, okay, actually, the wordings of this is for
teachers (Henry: Okay.), but here’s... okay...I’ll read them to the way the principal
version | supposed to be. So, please read the following, while keeping in mind your
beliefs about global education, this is a list of potential constraints that your teachers
may face when teaching about the world. Do you agree that the following are
constraints that your teachers will face in teaching about global education? So, here is
the list. So, if you agree, strongly agree, it’s 4, and 1 would be strongly disagree that

these are constraints.

Henry: Constraints.
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Tracey: Might be...they prevent, or they negatively affect the teaching of global

education.

Henry: Okay, I'll just...

Tracey: Oh, I’'m sorry. I’m in the wrong page. Okay.

Henry: Okay, this one.

Tracey: Please bear in mind the following list, okay.

Henry: Constraints...

Tracey: These are not constraints, I’m sorry.

Doreen: Maybe you can read this one, | think this the one in the curriculum leader.

Henry: Okay.

Doreen: The things are the same.

Tracey: I'm sorry Mr. Pek, I...
(Noise)

Henry: Okay.

Doreen: Please read the following expectations.

Henry: Yes, yes, yes.

Doreen: And read them according to the level of importance to global education in

this school, with 4 being the most important and 1 being the least important, as the
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curriculum leader in this school, I'm expected to ensure that the curriculum and my

teachers would so...the other things are the same. So, you read this, and then you...

Henry: Yeah, I do this.

Doreen: Yeah.
(Laughter)

Tracey: I’'m sorry. I went to the elicitation task...

Henry: It’s fine, it’s fine. So it’s about the importance of these factors, so it’s not

about constraints, the importance of...

Tracey: The importance of these factors, we’ll get to the constraints later.

Henry: Okay. So, these are the importance...are they important to the global

education?

Doreen: Yes, for you as a curriculum leader in the school.

Tracey: Sorry.

Henry: No, no, no, it’s fine. So, I’ll do it.
(Silence)

Henry: Okay.

Tracey: Okay. A lot of these are very important to you.

Henry: Yes.

Tracey: Okay, can you choose, can you...do you think you can choose (Doreen:

Prioritize...) the top 3, prioritize it into the top 3, most important.
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Doreen: You may put an asterisk next to the ones.

Henry: Top 3.

Doreen: Yes.

Henry: Um...

(Silence)

Henry: Okay.

Tracey: I’'m sorry we have to ask you to prioritize...

Henry: Oh prioritize? One, two, three?

Tracey: Equip my students with skills to critically... Equip my students with skills to
critically appraise...Okay. Please talk about the three, the top 3 that you chose as the

most important aims of the global education in this school.

Henry: Um... To me I would say that, okay, I choose the ‘students reflecting on their
roles as global citizens’ um...actually I was trying to choose between these and the
other statement on the national identities. | thought the part about the roles as global
citizens um...okay, personally, personally, | would still feel that reflecting on the
roles as global citizens should not be divorced from their national identity. Yea. But |
don’t want just them just to have the national identity, but do not care much about the
rest of the world. Okay, I don’t want them to become to nationalistic. So, I want them
to look at this, but I want them to look at this in relation to that. So, when they’re
looking at themselves and their role of global citizens, it must be anchored on a very

strong sense of national identity.

Doreen: Why is this strong sense of identity important to...
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Henry: Important to me?

Doreen: Yeah.

Henry: Um...I think...I probably come from the perspectives, I think...many years
ago, | think we do talk about world citizenship and about how in today’s world, when
countries and countries are so connected, people are travelling, so easy to move from
a place to another, whether the notion of a nation should be diminishing and that we
should also see ourselves as the citizens of the world and not about which country
you're from. Um...but there’re also voices saying that...well the notion of global
citizen is actually a fantasy, that um...people are different. Different part of the world
are still different. And I think people still want to maintain that uniqueness as well.
(Tracey: Yeah.) And therefore, if you just say that, oh, I don’t belong to any country
and I just belong to the world...and I think that notion to some people might um...it
might be a little bit nawe, and if they think of themselves that way, they might be
facing certain reaction from certain group of people. So, to me, my own personal
reflection and reaction to this discussion is that it is about how we need to
acknowledge who we are and where we come from. So, we come from this part of the
world, these are the traditions that associated with us being born and raised in this
context and this part of the world. I think we need to embrace it and to know that this
is part of us. Uh...and that part should be very strong. And then this, therefore, we see
the world through these lenses, and that lens that we are using are shaped by these
context where we are from should be one that is also very uh...um...very
encompassing? That is not very narrow-minded, that doesn’t mean that because you
are raised in this context, and therefore you are narrowly seeing the world. But then
with this context, it should help you to see, still see the world from its broadest view,
to fit your context, but yet have your own unique interpretation and still care and want

to do so. So...I’m not sure...

Tracey: No..no! I find it was very clear.

Henry: Uh...in term of critically appraise texts, media, to me, will be a little bit

utilitarian, but I feel that um...in today’s world, where we’re bombarded by all these
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different messages from all kinds of sources, it’s important that the students can
critically think that...okay, to what extent can I trust this piece of information, this is
somebody’s view, to what extent should I be agreeing with that view or not. So, these
are things that I think they really need to actively and constantly practicing, perhaps
practicing that skills (Tracey: Right.) because without that, they will just be drowned
in the whole sea of, or confused by all the different views that people are saying and
they don’t even know what to do or how to do things. So, I think that skill to me is
also very critical...yeah, when we are very much open up to the rest of the world.
Um...Equipping them...so, after choosing J, then I choose N, equipping the students
with the skills to act on problems facing our world, I think it’s about that active
citizen that I’'m talking about (Doreen: Yes.), I want them to do their part. Um...to
help the world. Yeah.

Tracey: Thank you, okay. It seems that the notion of identity, having the skills to be
able to be certain, what’s important, what’s reliable, and acting, these are very
important to you. In what ways has your personal experience shaped what you feel are

important aims of global education?

Henry: Um...I supposed the answer to be to a large extent.

Doreen: So, when did you think your conception of...you feel that these things are
important, when did it take place? Did anything in your life, you know, changed the

way you think?

Henry: Okay, my point about understanding that is that every day of my life, I'm
changing. (Tracey: Okay.) ‘Cause every day I’m experiencing new things, so to say
that at what point or what happened that changed it that way, I can’t quite pinpoint.
(Tracey: Okay.) All the changes kind of like (Doreen: Was gradual...) when other,
yeah, so it’s more the information having and then gradually as the information kind

of like fit together or not fit together in creating certain shirt gradually...so...

Tracey: But what about the...those things that inform what you think as in what you
feel or...oh I...you talk about the biking in Singapore. (henry: Yeah.) Being a biker
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and seeing how nature was that makes the environment important to you. How about
what you identified that’s the important things of education? Has anything in your life
shaped that you would feel that critically appraising things are important or acting on

problems facing our world...or...

Henry: So, in terms of that, that might be about like how we interact with students,
sometimes when we hear the way they express their views about certain
things...(Tracey: Okay.) okay. They’re not seeing it right, and they’re lacking in those

perspective, so that would be very much how...

Doreen: Would you also say through your reading? Because | understand you do a lot

of reading yourself.

Henry: Yes...so I mean like the...Taiwan students incidence or even locally in Hong
Kong, some of the reaction of people, even in Singapore, how people reacted to the
white paper on population, | think these are all things that made me think
that...yeah...if people are not thinking deeply into these issues, and to react in a
certain way and that might not be helpful (Doreen: Yeah.) for the progress of the
society and perhaps that, these are all, | think rather recent incidence, so that, that is

perhaps one the reasons why | feel that it is very important.

Tracey: And you seem to be on top of the news.
(Laughter)

Henry: A few days...cut it out, I don’t have the chance to read this.
(Laughter)

Doreen: Um...so do you feel that working in this school makes it easy for you to
achieve these goals? As oppose to maybe you are the principal in a school in

Singapore?

Henry: They each have their own challenges, I would say that um...the aim and the

target will be the same. But schools in Singapore would have different set of changes
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as compared to um...to that here. To say that this school is easier...I don’t think so.

Yeah.

Tracey: But is it easier you think to have a global education programme in the school

such as this?

Doreen: An international school rather than local school.

HENRY: Um...in some ways, it’s easier. Perhaps in an international school, there is a
larger mix in terms of the teachers or even sometimes the students who are coming
from different parts of the world. And I think that helps, in terms of that very literal
notion of what the global community, or different perspectives or different cultures is
all about. | think that is very obvious to see so, in that context, global education
explicitly will be easier to get through to the students as compared to a local school
context.

Tracey: Okay. Do we have time?

Henry: No, no, no.

Doreen: Do you have time, Mr. Pek? Do you have another meeting?

Henry: Yes, yes. There is a measurement meeting at the...but need to, I could stay

here.

Doreen: Okay, we don’t have that much things left.

Henry: Okay.

Doreen: Okay, that is the other elicitation task.

Henry: Okay.
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Doreen: So, you will read this one, this was the one she told...(HENRY: Yes, yes,

yes.) so that’s a curriculum leader one.

Henry: So, constraints.

Doreen: Yeah, that your teachers would face.

Henry: That I feel...

Doreen: That your teachers will face.
(Silence)

Tracey: Wow, you feel that a lot of the um...that the... a lot of these...factors are

really constraints...okay.

Henry: Um...maybe...I mean just my immediate kind of like...response to that.

Tracey: Can you talk more about students’ socio-economic background and cultural

background, these are the ones you indicated were more of the constraints.

Henry: Yes, I perhaps pointed it more of the students’ side, I feel that the students
said, perhaps it’s something whereby we have less control of, and therefore that
would create constraint to us. Um...because they are not something that we could
directly influence. So, socio-economic background, | think one of the very simplistic
answer will be that if the children are born in a very well-to-do environment, then for
them to appreciate the kind of difficulty that men on the streets are going through is
going to be a challenge. So, that is something whereby we cannot deny it. I mean
these are things as educators, we really need to think very hard as to how we bring
that perspectives into the students’ worldview is something that we have to be very
deliberate. So, cultural background, again, it’s the same thing that about where they
come from, how they experience, and how that shape their view and how these are
potentially difficult for us to deal with. The rest would be different, because to me the

rest would be more within our control and to me, when | look at my own personal
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constraints, or my own school constraints will be that, constraints will always be there,
but then we are supposed to think, within these constraints, what is the maximum that
we can do, rather than keep thinking about this is the constraint fullstop. And
therefore, I don’t want to say that these are constraint, because to say that these are
constraints, there are so many things that is constraint. And therefore, once we go into
that, then nothing can move. And so | would say, yes, the potential constraints to the
curriculum time, yes, the curriculum time will be always limited. No matter how
many hours you have, at most we have 24 hours a day. Um...so there’s no way that
you’re gonna have enough curriculum time to teach everything you want to teach. So,
it’s about, okay, this is what we have, how do we make sure the global education is

being featured properly here.

Doreen: I'm interested in you’re listing teachers’ beliefs being not that much of a

constraint.

Henry: Because, to me...teacher, again, teacher would be something that is us...so to
change it and to shape it, [ want to believe that um...I think constraints in the teachers’
side and the students’ side would be that it’s much easier for teachers to change as
compared to students? In some ways...of course we can say that, some teachers,
sometimes they’re worse than students. But I see that if the teachers there’s no hope
to change, then really there’s no hope for the students to change at all. And much of
the belief that, there’s a hope that the teachers can change, and 1 do believe that,
um...they can change. And therefore, I don’t see that that’s a constraint, I see that that

is part and that is something that we have to look on.

Tracey: Mr. Pek, do you think that there is...you know, um...the type of global
education that you in visual for this school which was different from the type that was
being conceptualized or even caught by the students I guess. Do you think that there’s
a...is there a space for the type of global education you envision to be implemented.
Henry: Yes.

Tracey: You said yes?
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Henry: Yes, yes, yes.

Tracey: Yes, ‘cause I can see that you say that...

Doreen: ‘Cause your beliefs are very strong that you think that...you know that

certain things we can change.

Henry: Yes, we can change.

Tracey: I think you note down you have the resources, you have the materials, you’ve

the...

Henry: We have the materials. Materials, we can always create or find out. (Doreen:

Yeah.) There’s an internet out there, there’re so many things we can...we can pull out.

Tracey: It seems that you have faith in your um...the parent support, and the

school...uh...let’s see. That’s the teachers’ beliefs.

Henry: I didn’t tick K, because I don’t think I should be answering that, right?

Tracey: Okay.
(Laughter)

Tracey: You’re right.

Doreen: Yes. Okay, so as a curriculum leader of this school then, what policies would
you implement to try to overcome the constraints in that list that you have listed as
being strong constraints?

Henry: Um...I’m not a very...policy-driven kind of person, I’'m a more uh...I want it

to happen in a ground...(Tracey: On the ground, okay...) kind of person. So it’s not

about setting policies and to me, it’s much to say that, it’s about...about that
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conversation, that we need to get through to the teachers, to the students, to open their
mind up. So, um...yeah...yeah...that’s how I would look at it. Maybe in that way,
I’'m not very effective, but um...yeah...I tend not to be a person that would look
at...okay, if this is not in place, what should be the policy, because policy when it
comes to implementation, to me, I see that sometimes it’s what is being implemented

that that makes a difference, rather than what is the policy that | put up.

Tracey: Someone has to start the conversation, (HENRY: Yeah.) if some want to start
to ground up, (HENRY: Yes.) someone’s got to ask a question. (HENRY: Yes.)

That’s a conversation.

Henry: Yeah. And what happen in my previous school is really through the
conversation. And it would not be a very fast process, you’d not say, okay he said the
policy, okay, very clear and therefore people follow, it was not. It’s not, I didn’t do it
that way. I do it by a conversation with people and it’ll be a smaller group, and then
slowly it will spread, and | will talk to more people, and then of course in between we
meet arguments, and then disagreement, but as we talk more, then perspectives are
being shaped and we shaped. And usually, especially my previous school it was a
primary school, so what | notice of primary school teachers was that, once you get
them to change, the change in very permanent, even after you leave, they would hold
on to that. As compared to secondary schools, sometimes when you are there, they
change, because they know that is what you want. But once you’re gone, they change
back. (Tracey: Yeah.) The change is not very permanent. So, with primary teachers,
that conversation was very helpful, I mean the conversations that we had in terms of
struggle and get to people to talk about things. Um...really, to me when the teachers,
a group of teachers got it, and saying ‘yeah, I see the point, I like what this is all about,
I’m gonna do it.” And they will run with it, yeah, and I think that, that was something
that to me was more powerful than having that this is the policy, so therefore do it. |

can’t tend to get it work.

Doreen: So, aside from you, who would you see are the main advocates of global

education in this school?
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Henry: | suppose, actually, most of us would have our view of what global education
is all about. Uh...I think, you know, in a sense, everyone is an advocate, uh...the only
thing that would be different is that people might not know if this way can be done, or
that way can be done, and it takes that conversations do kind of like get it out, okay
what do you want to do, and then is it possible for us to create that space for them to
do it...so, some of the changes, like over the last one year, we have made some
changes to the students’ programme. And those are things done by...the teachers have
the idea, but um...before it was being brought out, we didn’t know that there was
something that they need. So, when they bring out and say well, can | have space to
do this, this, this, this and this, you say okay, we are able to cater for that, okay, let’s
make it work in terms of time-tabling, and in terms of structure and then, it will get
done. So, advocates, | would believe that everybody, and then through them,
interaction, then ideas are being shaped in aligned. So, to me, | see that everyone
potentially is an advocate.

Tracey: I think you guys have a meeting...

Doreen: No, I don’t have...

Henry: I’'m okay, I’'m okay.

Doreen: Yeah, because the lead will be the VVP.

Henry: Yeah, the lead will be the VP, so, so...yeah I can...

Tracey: Okay. So, would you say that the type of overall institutional culture of this
school is supportive of the global education your school wants to promote?

Henry: By and large, by an large. That’s potential there. We might not have gotten

ourselves fully aligned and people might not be able to see okay, we do have these
constraints, what can we do? People might not have a XX(1:14:30) that.
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Tracey: Are you talking about the ideological type of global education (HENRY: Yes.
Yes. Yes.) you think they’re supposed...

Tracey: How does your belief, well I have to ask this, (HENRY: Yes?) how does your
belief overlaps with MOE’s “twenty-first century skills” programme? You know what

I’m talking about?

Henry: Yeah, yeah.

Tracey: Okay.
(Laughter)

Henry: I’m not so sure if there are any (Doreen: overlap) parts that is not overlapped.
(Laughter)

Tracey: Okay...

Doreen: It’s very compatible.

Henry: Yeah, | mean, | would want to believe that, | mean MOE might have different
views on that, but [ would say that whatever I have, I don’t think it’s inconsistent. |
might have my own interpretation or so that emphasis that MOE might not...even
MOE is a framework, but in different people, when they look at that, they might have
different interpretation. So, | believe that my interpretation, by and large should be

consistent.

Tracey: It’s very consistent. Okay, sorry, I skipped one question. How about being
located in Hong Kong, does your school’s location support the type of global

education your school wants to promote?
Henry: Um...this school in Hong Kong, I suppose the mix of staff and the locality in
Hong Kong, | would say makes the school unique in terms of that ability and the kind

of brand of global education that it can give as compared to other schools in Hong
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Kong or other schools in Singapore. So, compared with Singapore is that, Hong Kong
is...um...in...I mean my own personal perspectives, that I think it has a more global
connection, um...yeah, as compared to Singapore. So, from that angle, um...doing
global education in Hong Kong, I suppose it’s easier to get the students to see the

point, or even to get the staff to see the point, yeah...

Tracey: What about...okay, two more questions. There’s a perception among the
general public that international schools offer a means for students to attain
prestigious diplomas and ultimately, help them gain access to high-paying jobs. Do

you think this is a fair characterization of your school?

Henry: Um...not sure whether they think of this school as that means...but that

general notion of that...to me...not exactly true. I don’t think it is true.

Doreen: So, when the schools send the kids to the school, they’re not hoping to...

Henry: They are hoping, but that to me is okay...did I answer that question?

Tracey: Here’s the question.

Henry: Yeah, general public that international schools, yes...

Fair characterization...this is what the parents think, I mean, but [ don’t um...

Doreen: Perception, ‘cause that is the perception of the general public.

Henry: Yeah, I’'m not so sure, because the question is fair characterization, so do we
see our school as one that helps students attain prestigious universities and high-
paying job, uh...I would say that that expectation is a little bit different from what we

want to do.

Tracey: But the perception is there.
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Henry: But the perception is there. Yes. But that’s not a accurate characterization on

what we want to do as a school.

Doreen: So, there is another perception that some international schools are too
Western-centric (HENRY: Western centric...) in the type of knowledge that they
present through textbooks and teaching. Do you think that your school falls into this

category?

Henry: To some extent, yes. | think of course, to some extent, no. When we’re
bringing the Singapore perspectives, that is featured a lot stronger in this school as
compared to any other schools here, make us unique in that, in that way it
is...Singapore is not really very western. So, um...with that perspectives of Singapore,
we’ve already making this school less western-centric as compared to other
international schools. But to a larger extent, this is still very western-centric because
the texts and the teachers that we engage are still very western. And...like it or not,
the western culture is still more dominant in today’s context as compared to other
perspectives like the eastern, or even, if you want to sub-divided into the different

eastern culture.

Doreen: So, when you say the texts, any particular subjects?

Henry: All. In fact all. I mean English, um...Yeah...even science, the way it’s being
taught. Humanities, um...the angle of interpretation, the texts that we’ve selected, the
perspectives that these are being written, a lot of texts are written by westerners. So,
um...all, [ mean the western values...is...too...is very dominant, so to me, that is the

reality. Yeah.

Tracey: How do you feel about this? That it is western centric...is that an issue?
Henry: Um...I think well...it will be an issue, it is an issue. But it’s something that
it’s the reality and you cannot avoid. To me, we’re seeing right now is that

um...different groups, different cultures are...I mean, okay, when we talk about

globalization, when we talk about how the world is flattened, so it means that the...in
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the past, when there is this...this...kind of a hierarchy goal, um...stacking of the
different nations, or different communities, because of the access or lack of access to
the information. Right now it’s all flattened because the access is almost everywhere,

a lot more competitive as compared to the past.

Tracey: As compared to the past.

Henry: As compared to the past. So, that access to information therefore level
everybody up and therefore everybody else’s opinions and views now slowly become
more and more important. Um...If you look at the Singapore perspectives, then you
always, | mean if you look at the history, so Singapore is always, or even Malaysia for
them, in some parts of the history it says, if we say um...I mean, we struggle, we’ll be
saying that, we want to do things our way, and it’s not about what the western society
feels that we should do. So, when it comes to law, when it comes to punishment,
when it comes to policies, when it comes to say the notion of democracy, the notion
of controlling your...financial situation, I mean one example would be on doing the
financial crisis when I’'m wanting to come to some of the help, they would have
prescribed things that each nation would want to do, and Malaysia say that, I don’t
want to do it that way, (Tracey: Right.) I would do it my way and because they can it
be done, but they made work for themselves. Singapore, again, same thing, in many
aspects, we divide the western notion of what should be the proper thing to be done,
and we do it and say ‘it worked for us, it worked for us.” (Tracey: Right) So, it’s
increasing about those different notions about what is the right way to do things, that
will come in...and I think for me, personally, the students should see that it is not
about just believing everything that the western culture they say, and take it as this is
the truth. But to look at, how does it apply to our context. Yeah...does it work, does it
not work...education, a lot of education, a lot of studies are being done in the western
schools, so when we as educators, reading those articles, okay, so that’s something
that the schools have found out...does it really necessarily work in our school, we
have to think it very carefully, not just saying that...oh, in this studies, it has said that
this work or this didn’t work and therefore, let’s just implement it that way. It’1l be

wrong.
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Tracey: ...1:23:47everybody wants to be in Singapore base.

Henry: Yeah, but to me, I also want to be very careful that does it mean that because

everybody want to look at Singapore and it means Singapore is correct?

Doreen: Yeah...

Henry: We have to be very critical about that as well.

Doreen: Yeah, of the choices we make.

Henry: But to know that it’s not just a pre-dominated views saying this and then they
must be right. I mean democracy, XX 1:24:09, when he was interviewed by western
media, he always get bombarded by people when the subject of democracy come out,

but he would hold his line (Tracey: Yeah.), and I supposed is that...

Doreen: He actually, we actually invited him a speaker in the humanities conference
that we have, (Henry: okay.) MOE and NIE, (Henry: alright) and he gave a talk and
he was saying that western democracy is on the decline...

(Laughter)

Henry: But the western media. ..

Doreen: And we have British educators because we would have people from London |
of E...(Henry: Oh dear...) Yeah, so we asked them, then we asked them, then they
said, educators are very different, their thinking is a bit more broad, so some of them

said, they find...yeah...

Tracey: Well, I think democracy, even western democracy has evolved into these

different types (Doreen: Yeah.), you can’t just make it, you can’t just impose it.

Doreen: So, I always tell my students, I always tell my students when I’'m teaching

then History, and I said you know, America always tries to impose what the believe to
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be a democratic system to other countries. But our historical past did not develop on
the same line as America. So, we cannot have the kind of democracy that America
expects from us. (Henry: Yes.) You know, because we don’t develop in the same way,
our his...the way we became our nation is very different from the way America
became a nation. (Henry: Yes, yes.)

Tracey: There’s one more task that needs to be covered, but we won’t do it.

Doreen: No, no, no, actually it’s not in the leader one.

Tracey: That was it. No more homework.
(Laughter)

Tracey: Thank you for participating in this interview about international school
personnel’s conceptions and practice related to global education. Before we end, is
there any question that you thought we could have asked but did not?

Henry: No, no, no. ‘Cause I don’t know your research...

Tracey: Is there any other thought that you would like to share?

Henry: | like the activities you had about choosing the pictures, | have thought that

was something very powerful to draw some of the inner concepts. ..

Doreen: I decided not to send the pictures after the research....So that they have to

think on the spot.

Henry: Yeah, in the way you lead and the way question, I think it could draw up a lot

of information and | thought that was very powerful.

Tracey: I hope it helped you to think about...

Henry: It did, it did.
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1284

1285  Tracey: So, thank you so much. I’'m so glad to get to talk to you.
1286

1287  Henry: Thank you, thank you.

1288
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